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1 Introduction

The design of curricula not only defines the pedagogical process in the strict sense (content,
objectives, methods, etc.), but also raises other related issues such as decentralisation, the
autonomy and responsibility of educator and, last but not least, the performance of the system.
In the light of ensuring quality education, it is therefore crucial to reflect on the different forms
of curriculum (planning) and the relevance of the curricula we have. In doing so, it isimportant to
take into account the specificities of the study programmes and curricula, the requirements of
the formal framework, and it is also crucial to look at the (good) curriculum design practices of
education institutions. In this light, we produced a review of curricula, with the aim of presenting
the differences in curriculum design between countries and presenting examples of good
practice, while explaining the potential strengths and weaknesses of each conceptual design.
We analysed a database of 170 curricula with the aim to primarily focus on:

- theformatsforrecordinglearning objectives and expected learning outcomes,

- formsofrecordinglearning and teaching methods,

- theformatsfor recording assessment methods.

Based on the theoretical background and the results of the analysis, the final part of the
document presents a proposal for the design of a quality curriculum.

2 Analysis of curriculum designs

2.1 Description of the research method and data processing procedure

For the curriculum analysis, we used the method of analysing official documents, namely
curricula that are freely available on the internet. In the coding process of the collected
empirical material, we used open coding, which means that "codes were determined during
the analysis of the text; [and that] we did not prepare a list of codes before analysing the data"
(Hesse-Biber and Leavy 2004 in Vogrinc 2008, p. 63). However, it is true that we coded mainly data
more relevant to our topic, omitting e.g. data such as course code, study programme code. The
curriculum database is available in the annexes of the document.

The curricula of 38 different countries were included in the analysis, including 21 of the 27
countries of the European Union (excluding Bulgaria, Cyprus, Greece, Hungary, Malta and
Romania ), as well as curricula of other higher education institutions, such as those in the United
States, Australia, Japan, South Korea and elsewhere. This is a set of curricula, and no sampling
was carried out that would tend to be representative (e.g. by region).
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The data was analysed by calculating the frequency of occurrence of each curriculum element,
where the following elements were analysed:

- thenameofthesubject,

- detailsofhow the courseisbeingrun,

- informationaboutthe lecturer,

- bibliographyofthelecturer,

- assistant details,

- entryrequirements, credit evaluation,

- abriefdescription of the subject,

- anin-depth description of the course, highlighting the issues it will address,

- definition of learning units,

- defininglearning objectives as an independent element of the curriculum,

- definingthe expected/anticipated learning outcomes,

- arangeofassessment methods

- anin-depth description of the evaluation methods,

- defining the weightings for each assessment method,

- defining minimum knowledge standards,

- adetailed description of the requirements for term papers, essays,

- adescription of whatis expected of studentsin lectures,

- defininghow participationinlecturesisevaluated and/or assessed (orthe

criteria relevant to participation),

- ruleson meeting deadlines,

- definingthe consequencesin the event of a breach of the deadlines,

- definingteachingandlearning methods,

- defininglearning methods,

- clear definition of the content of each meeting date,

- acleardefinition of the tasks to be completed by the student before each

meeting date,

- information on compulsory reading,

- information on optional reading,

- information on how students should read in the course,

- tipsforpassingthecourse,

- identification of sources and literature,

- accesstothe lecturer's materials,

- rulesontheuse oftechnical devices (phones, computers),

- rulesonattendance at lectures/exercises/seminars,

- Academicintegrity and plagiarism prevention,

- adaptations for students with disabilities,

- onlineresources,

- rules of classroom behaviour.
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It should be noted at this point that in the inventory process we did not assess whether a
particular element was indeed a constitutive part of the curriculum, or whether it was an
element that could be defined in terms of its content, e.g. as learning preparation (more on this
below), or otherwise. In the analysis, we have taken into account, particularly in the analysis of
the formats for recording learning outcomes, teaching and learning methods and assessment
methods, the substantive notes and observations that we have entered in the database when
reviewing the material.

2.2 Results

Below we present an analysis of the results obtained for the full sample, for the European Union
countries and for the Anglo-Saxon countries (USA, UK and Australia). The presentation of the
individual samples is followed by a comparison of the curricula and by an analysis of the
different records of learning objectives or intended learning outcomes, an analysis of the
records of teaching and learning methods and an analysis of the records of assessment
methods.

An analysis of all the syllabuses sampled shows that the syllabus elements that appear most
frequently are, the name of the course/programme (100%), a short or long description of the
course/programme (86.47%), a set of assessment methods (81.77%), information about the
lecturer/educator (72.35%), a short description of the course/programme (62.94%) and the
definition of the weighted proportions of each assessment method (58.23%).

The least frequent in the sample of curricula analysed are the definition of minimum
knowledge standards (0.59%), the bibliography of the lecturer (1.18%), online resources (1.76%),
information on how students should read in the course (2.94%), and the technical
requirements for the course/programme (4.12%).

Other elements that are more likely to complement the most common curriculum
information include the definition of learning units (47.06%), the definition of
expected/anticipated learning outcomes (45.29%), the separate definition of teaching and
learning methods (38.82%; more on the definition of teaching and learning methods below) and
the definition of learning objectives (37.65%).



OCCURRENCE OF SPECIFIC CURRICULUM ELEMENTS (N=170)

Ime predmeta Kratek ali dolg opis predmeta Nabor nacinov . 100%
ocenjevanjaznanja = 86,47%
Podatkio predavatelju Kratek opis predmeta =~ 81,77%
®predeljeni ponderirani deleZi ocene v primeru vec... 72,35%
Podatkio obveznem branju Podatkio izvajanju predmeta (semester, 62;94%
urapredavalnica) - 58;23%
Opredelitevucnih enot Opredelitev pricakovanih / predvidenih . 48,82% s—
Studijskin rezultatov 48,28
Kreditno ovrednotenje LoCena opredelitev metod poucevanjain = 47,06%
ucenja - 45,29%
Opredelitev ucnihciljevkot samostojeninlocenelement... 44,71% -
Pogoji za vpis Jasna opredelitev nalog, kijih mora opraviti Student SM_
pred... Jasna vsebinska opredelitev vsakega termina predavanj 37—
Opredelitev virovin literature ter gradiv Poglobljen opis predmetaz = 376570 m— -
izpostavljenimi vprasaniji, kijih... 34,129 ——
Opisano, kaj se od Studentov pri¢akuje na predavanjih Akademska  34yi2f¢a—
integriteta in prepreCevanje plagiatorstva 32,35 mme—
Podatkioizbirnembranju Pravila glede udelezbe predavan] _30,50% m——
Poglobljen opis nalinov ocenjevanja ~_30,00%
Opredeljeno, kako se vrednotiin/ali ocenjuje sodelovanje... 25,88%
Zagotavljanje prilagoditev Studentom s posebnimi potrebami 25,29%
Pravila glede drZanja rokov za opravljanje nalog Opredelitev posledic - 22,35%
v primeru krSenja rokov opravljanja... m_
Opredelitev pravil obnaganja v predavalnici vy o
Podatki o asistentu Pravila glede uporabe tehni¢nih naprav na 16—
predavanjih... 1 2:0ugm
Zagotovljen dostop do gradiv predavatelja (ppt) Podroben opis  =idysitn
zahtev za seminarske naloge, eseje ips. Namigiza uspesno  ldmkdee
opravljanje predmeta in uspesno u¢enje _941%
Opredelitevmetod ucenja Tehnicne zahteve za opravljanje predmeta ~_6.47%
Podatkio tem, kako naj Studentje pri premetu berejo Opredelitev ﬁ%
e T T T T T O e T T O ST T e T T 889
Spletniviri Bibliografija predavatelja 39%
Opredelitev minimalnih standardov znanja 1771%
12%
=94%
=2 35%
=i, 76%
-l,18%
=0,59%

Figure 1: Thelist of curriculum elements
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2.3 Analysis of the records of learning objectives or intended learning

outcomes

The analysis of the learning objectives and the intended learning outcomes first requires

an explanation of what exactly we have included under these headings. The examination of the
curricula itself shows an overlap of concepts, as often the distinction between learning
objectives and intended learning outcomes is not clearly visible in terms of content, or as
Skubic Ermenc (2015, p. Learning outcomes (or in our case, learning outcomes) "are referred
to by different names in different countries, or even by several names at the same time:
knowledge standards, (operational) learning objectives, learning outcomes and - influenced
by the current 'shift towards learning outcomes' (CEDEFOP 2009) - also learning outcomes"
(ibid.).

Therefore, for the purpose of the analysis, we have categorised under learning objectives
those records that

(i) have a section/category called 'learning objectives' or which

(ii) are derived from the perspective of the subject, e.g. have a specific section
stating "the aim of the courseis ..." or acomparable formulation.

Undertheintended learning outcomes, we have categorised those records that
(i) have a section/category called 'intended learning outcomes' and/or
(i) are designed to "come from the learner's perspective: they express what the learner
should know and be able to do at the end of the intended learning period"
(SkubicErmencetal.2016) (e.g. "the student willbe ableto...").

2.3.1 Learning objectives

In reviewing the curriculum database, we have categorised several different ways of writing
learning objectives, which are presented below. It should be noted, however, that individual
learning objective statements (as can be seen from the examples we give below) can usually be
classified into several categories. We present the different forms of learning objective notation
according to (A) the formal characteristics of the notation and (B) the contextual aspects.

In terms of the format of the notation, the database shows three forms of notation of learning

objectives - short and very general linked text, longer linked text and listing of individual
objectives - and three forms of embedding of learning objectives in the curriculum - learning
objectives as a separate and distinct element of the curriculum, learning objectives defined
together with the expected learning outcomes, and learning objectives defined in the course
description (see Figure 12).
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More interesting are the contextual aspects (see Figure 12), which often overlap. In terms of

the characteristics of the learning objectives, some curricula have more content-based

learning objectives, while others have cognitive-process learning objectives (Bloom's
taxonomy; "introduce [...], familiarise with [...], provide skills [...]"; "familiarise with [...]"; "learn
[...]"; "learn [...[...], learn [...], learn about [...]"; "you are able to [...], you can [...], you can list, you can
define [...]"; "the objectives of the course are to develop critically [...], to compare [...], to present

[...]") or a combination of the latter with the substantive ones.

Some curricula have learning objectives formulated in separate categories (e.g. knowledge,
competences and competences, general learning objectives and subject- specific learning
objectives...); in some, learning objectives are defined in a way that emphasises the student
or in a way that is otherwise typical of the definition of expected learning outcomes® (e.g.
"Upon successful completion of the course, the student will be able to...").
Below, we present specificexamples of records for the categories described.

Curriculum fit (A)
(i) the objectives are defined completely separately,
(ii) Theobjectivesaredefinedunderthe common category"learning objectives and

learning outcomes" (see Figure 13),

Aims and Learning Outcomes

Comparative politics is one of the three main subfields of political science, alongside political theory and
international relations. Whereas political theory deals with normative and theoretical issues, comparative
politics deals principally with empirical questions. Similarly, unlike international relations it is concerned
primarily with interactions within, rather than between, political systems. As a discipline it therefore deals
with the very essence of politics where sovereignty resides (within the state), focusing on where power is
located, the institutional organisation of political systems, and authoritative decisions that affect the
whole community. For this reason comparative politics constitutes one of the oldest branches of political
science.

This course introduces students to the theories and methods of comparative analysis, the diversity of
different political systems across the world, the formal and informal features of political actors,
institutions, cultures and economies, while drawing upon a wide number of case study countries. By the
end of the module students will understand the importance and utility of the comparative method in
political science, be able to apply different theoretical frameworks and analytical toolkits to case study
countries, compare and contrast the distinctive features of different political systems, evaluate and
explain the development of political actors, institutions, cultures and economies, and reflect critically on
the strengths and weaknesses of comparative analysis.

Common definition of learning objectives and expected learning outcomes (King's College London)

(iii) the objectives are written in the course description itself (see Figure 14).

Thismeansthatalthoughthecurriculumpointsarecalled"learningobjectives", withinthe objectivesthey only
define the expected learning outcomes, not the general and operational objectives.

7
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Course Overview

In 1903 W. E. B. Dubois wrote prophetically that “the problem of the twentieth
century is the problem of the color-line.” More recently, anthropologists and
historians have argued that very idea of ‘race’—that notion human beings can be
exhaustively divided into enduring groups such as ‘whites,’” ‘blacks,’ ‘Indians,’ etc.—
was first invented in the New World, in the Americas. But what are races? Does it
mean the same thing to be ‘white’ in Boston as it does in Bogota? If blackness in
Alabama is rooted in assumptions about essential biological nature, does the same
go for Rio de Janeiro? Is race simply an illusion, a convenient mask for political
domination and economic exploitation? Can we hope to abolish the concept of race
altogether, or is its grip too tenacious, its appeal to the psyche too great? This course
considers episodes in the development of racial ideologies in Latin and North
America. Our aim is to arrive at an overall sense of the nature of race in social life by
comparing the logic of racial practices at different times and places in the
hemisphere. Our texts will include theoretical, ethnographic, and literary works by
major writers from North and Latin America, but also our own experiences, the
popular media, and the language we speak and hear around us.

An equally important goal of the course is to develop your ability to write clear,
engaging, and coherent analytical essays. With this in mind the class is structured to
give you the opportunity to work in a sustained and systematic way on improving
your writing.

Learning objectives in the course description (Harvard University)

Record format (B)
(i) ashort and very general linked text (a sentence or two) (see Figure 15 and Figure
16),

15. Course Aims:

To provide students with an opportunity to develop knowledge and understanding of the key principles
and applications of Statistical Astronomy, and their relevance to current developments in astronomy,
at a level appropriate for a professional astronomer.

Brief definition of learning objectives (University of Glasgow)

Course Objective: This course covers linear algebra at the undergraduate level. It introduces
fundamental mathematical tools for economists. Prerequisite: solving linear systems.

Brief definition of learning objectives (Université Paris 1 Panthéon Sorbonne)
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(i) longer, bound text (see Figure 17),

Course Objectives: First and foremost, this course aims to form the foundation for a broad theoretical and
empirical knowledge of the concerns of the field of comparative politics. At the end of this course, students
should be able to demonstrate a basic understanding of the relationships between individuals, actors, and
processes across different political systems both historical and contemporary.

In recognition that this course fulfills General Education requirements, we will seek to obtain a critical
perspective on our politics and the politics of other parts of the world. More generally, and perhaps most
importantly, “[G]eneral education courses are not hurdles to be overcome; rather, they are the means by
which students learn to think, describe, interpret, and analyze the world. Their primary aim is to educate,
rather than train, and to instill a desire for life-long learning.” For more information regarding General
Education requirements and the objectives of courses like this, see the LSU General Catalog.

Thus, a core objective in this course is to facilitate and/or cultivate a sense of critical awareness of the world
beyond our own. In our everyday lives, we generally seek to make sense of the world immediately around us.
Beyond this, however, we tend to either ignore or leave to others the task of understanding. This is certainly
the case with the world outside of the borders of the United States. Many of us are absorbed in our personal
concerns, but event after event testifies to the need for at least a basic concern and understanding of the
cultures and politics of others - of other countries and other peoples. As an introduction to and a broad
overview of comparative politics, this course aims to cultivate such a basic understanding or critical
awareness.

Longer description of learning objectives (Louisiana State University)

(iii) listing the individual learning objectives (see Figure 18).

Cilji in kompetence: Objectives and competences:
1. P je in raz je socialnih si: 1. Knowing and under ding of social sy (esp.
(posebej procesov v vzgoji in izobrazevanju). educational processes in education).
2. Obéutljivost/odprtost za ljudi in socialne situacije. 2. Sensitivity/openness to people and social
3. Znanje o vzgojnih in izobrazevalnih konceptih, situations.
njihovih filozofskih in zgodovinskih temeljih. 3. Knowledge of educational concepts, their
4. P je in j Inih okvirov philosophical and historical foundations.
dela (zahtev, zak daje, dok ijskih potreb, 4. Knowing and understanding of institutional work
pravni vidiki vzgojno-izobraZevalnega dela). fr k (d ds, law, d ion needs,
5. Razumevanje odnosov med vzgojno-izobrazevalno jurisdictional perspectives in education).
institucijo in socialnim okoljem - sistemsko gledanje 5. Understanding the relationship between the
in delovanje. educational institution and the social environment -
6. Poznavanje, razumevanje, usmerjenost v inkluzivno, systemic viewing and functioning.
nediskrimi delo, multikulturalnost, 6. Knowing, und ding, heading d
razumevanje izkljucevanja ter njihovo inclusion, non-discriminatory work, multi-
preprefevanje. culturalism, understanding of exclusion and its
7. R je institucionals del ja, vpliva prevention.
institucij na uporabnike, ozave$tanje lastne 7. Understanding the institutional functioning, the
institucionalne vpetosti. influences of institutions on the users, being able to
8. Strokovno delo, usmerjeno v Zivljenjsko polje become aware of one’ own institutional
uporabnika, b delati v obstojecih socialnih involvement.
pogojih. 8. Professional work directed into the life circle of the
9. Vzgojno/izobraZevalno/svetovalno delo s user; competence to function in the existing social
posamezniki in skupinami v okviru institucij. conditions.
10. institucionalno in skup delo. 9. Educational/counselling work with individuals and
11. Sodelovalno delo v veédisciplinarnih strokovnih, groups in institutions.
projektnih, analiti¢nih, evalvacijskih skupinah. 10. Out-of-institutional and community work.
12. Priprava, vodenje in evalvacija posebnih socialno- 11. Collaborative work in multi-disciplinary
pedagoskih projektov (npr. projektov professional, project, analytical and evaluation
prostovoljnega ali preventivnega dela, groups.
zagovornistva, skupin samopomodi, itd.). 12. Preparation, management and evaluation of special
social and pedagogical projects (e.g. projects of
voluntary or preventive work, advocating, self-help
groups etc.).

Listing of learning objectives (University of Ljubljana)
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Recording learning objectives (content specifics) (C)
(i) learning objectives defined in a way that emphasises the student, or in a way that is
otherwise typical of the definition of expected learning outcomes?("Upon

successful completion of the course, the student will be able to ..."; "students are

introduced to[...], learn [...], become familiar with [...]") (see Figures 19 and 20),

Defining learning objectives in a way typical of operational objectives (Brown University)

COURSE OBJECTIVES:|Upon successful completion of this course, students should be able to
demonstrate the following competencies:

(1) an understanding of the central theories and methodologies that define the field of neurogenetics
and the ability to use the vocabulary that embodies this knowledge;

(2) an understanding that science is a continual process of investigation and interpretation and that
scientific knowledge progresses via the support and rejection of competing hypotheses;

(3) an ability to approach issues regarding genes and their influence on neurological disease and
behavior with a critical mind and educated perspective;

(4) an understanding and appreciation for how research in neurogenetics is carried out and how
classical, molecular and behavioral genetics intertwine;

(5) an ability to communicate the material you have learned through discussion, scientific writing and
oral presentations.

Learning Goals

Through this course, you will gain both substantive knowledge and academic skills. You will encounter real-world
puzzles or problems and learn some of the Comparative Politics theories that explain them. Along the way, you will
master key concepts that are the building blocks of these theories.

You will hone your skills reading scholarly articles for both the author’s theoretical argument and the empirical
evidence he/she relies upon. You will also practice writing your own argument supported by evidence. You will learn
how quickly to access scholarly resources, and by the end of the quarter you will construct a scholarly bibliography.
These skills prepare you for more advanced courses in the social sciences: they also translate readily into other
disciplines and the professional world.

You will be introduced to important content through lecture and section as well as readings and assignments. You will
receive guidance on readings in the lecture before you tackle the readings. You should complete the readings by the day
on which they appear on the syllabus and be prepared to work through them in the discussion sections following the
lecture. Note that lecture will include some material not covered in the reading and that you are responsible for all
content covered in lecture, section, readings. and assignments.

Defining learning objectives in a way that emphasises the student (University of Washington)

2This means that although the curriculum item is called "learning objectives", within the objectives they only
definethe expected learning outcomes, not the overall and operational objectives... Brown University.

10
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(ii) well-defined learning objectives, separated into categories, e.g. 'knowledge,
competences, skills'; 'general and specific'; 'content, competences and skills';
'learning and sustainable development objectives'.

Connaissances acquises a la fin de I’'UE : Situations de jeux non-coopératifs en information
complete et incompléete ; optimisation libre et sous contraintes d’égalités et d’inégalités de
fonctions a plusieurs arguments ; intégrales simples et doubles ; vocabulaire des
probabilités ; variables aléatoires et fonctions de variables aléatoires ; caractéristiques et
moments des variables aléatoires

Savoir-faire acquis a la fin de 'UE : identifier la stratégie optimale d’agents dans les jeux
non-coopératifs et calculer |(es) équilibre(s) qui en résultent ; résoudre un programme
d’optimisation sous contraintes d’égalités ou d’inégalités ; calculer des intégrales de
fonctions simples ou doubles ; calculer des probabilités conjointes, conditionnelles et
marginales ; calculer les moments d’une variable aléatoire

Savoir-étre acauis a la fin de I’'UE : rigueur. intuition. créativité

Definition of learning objectives by category - knowledge, competences, personal qualities (Aix-Marseillé Université)

Course Objectives:

o| Skill Objectives:

— Critically evaluate empirical research in political science both orally and in written work

— apply and evaluate theoretical perspectives in Political Science to analyze historical and
contemporary political phenomenon

— ldentifying compelling research questions for future exploration

o|Content Objectives:

— Evaluate the relationship between electoral system and party system development

— Compare and contrast theories of institutional change to explain the evolution of modern
party systems

— understand how societal interests are (or are not) represented by political parties

Definition of learning objectives by category - skills, content (Yale University)

11



Course Learning Objectives (CLO)

At the end of this course, students should be able to:

In terms of knowledge:

-
”

v

Understand the conceptual and theoretical tools necessary to for comparative and
regional studies as well as the variety of types and themes of regional cooperation;
Engage critically with the literature and the news reporting on different regions across
the world as well as regional cooperation within them;

Understand how economic and material interests interact with ideational and identity
factors when it comes to determining how regions develop;

Know of various regional orders, institutions and challenges.

In terms of skills |

Y VY Y

A4

v

~
0

Use appropriate referencing and bibliographic methods;

Demonstrate effective oral presentation skills;

Carry out independent research using a wide range of sources and present a
personal analysis of what is going on in a given state or region;

Apply the relevant scholarship to understand, synthesize and analyze issues in
studying comparative and regional studies;

Leam how to differentiate between empirical, analytical, prescriptive and normative
statements;

Understand how to recognize a valuable and reliable source of information;
Develop a capacity to understand the historical roots of regional integration or the
lack thereof;

Effectively communicate key research findings in comparative and regional studies.

In terms of attitudes| students should develop in this course:

>
>

.~
”

.~
”

Critical attitudes, which are necessary for “life-long leaming”

An open-mindedness and a process of continuous self-critical reflection aiming at
self-improvement;

sensibility towards the ethical dimensions of different aspects of the content of this
course;

an open attitude towards inter-cultural team-work.

Definition of learning objectives by category - knowledge, skills, personal qualities (Versalius College Brussels)

12
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Characteristics of learning objectives (D)
(i) content-based learning objectives (see Figure 24),

Objectif général du cours

Irs vous initie a l'analyse macr
rmet d'acquérir le rais

sontentre autres :

en économique. Il

s grands themes

es que le produit intérieur brut (PIB), l'indice des prix a la consommation (IPC),

et le taux de cha

® |a mesure des variables macro
I e chdmage, la balanc
ance

conomique;

la politique budgétz t la politique monétaire.

Content-based learning objectives (Université Laval)

(ii) Cognitive-process oriented learning objectives (Bloom's taxonomy, "introduce

n

[...], familiarize with [...], provide skills [...]"; "students are introduced to [...], learn

[...],learn[..],learn[...], learn[...learn[...]"; "you are able to [...], you can [...], you can

list, you can define [...]"; "the objectives of the course are to develop critically [...], to
compare [...], to present [...]") (see Figure 25 and Figure 26).

Using Bloom's taxonomy to write learning objectives (University of Oxford)

Aims of the course:

(i) To develop a critical understanding of the important theoretical contributions to the field of
comparative politics and to develop an understanding of ‘what we currently know” in the sub-
discipline of comparative politics.

(ii) To examine selected debates in comparative politics that are of practical and theoretical
importance, paying particular attention to the methodological issues in those debates, and to the
utility of different methodological approaches in contemporary political science.

(iii) To explore and discuss some of the different ways political scientists use comparison as a method
of inquiry, in a way that is intended to complement methods teaching in other courses.

(iv)To compare and contrast contemporary ideas in comparative politics with those of previous
generations of political scientists.

13
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General course objectives

What counts as knowledge? How has knowledge been created, circulated, valued, and used historically? And
how do the answers to these questions differ through history and across disciplines?

That is some of the questions we will discuss in the course with the aim of seeing both our own knowledge and
the knowledge of others in a critical light. What do we know - and how do we know it?

Generally, the aim is to develop skills in critical thinking, cross-disciplinary teamwork, and communication.
Learning objectives

A student who has met the objectives of the course will be able to:

| Identify, analyse, and evaluate] different forms of knowledge and ways of knowing, including the use of
different knowledge forms and traditions in different professions.

. on different forms of visualisation of knowledge, their history and impact (maps,
diagrams, models etc.).

. on the historical construction of classifications, standards and units and their impact (ex. the
metre and other SI units).

« | Analyse|the relationship between knowledge, language, practice and materiality (objects and places).

. Ildentify, ‘defamiliarize’ and evaluad own beliefs and assumptions regarding what counts as true
knowledge.

. for own knowledge and ways of knowing in cross-disciplinary milieus, where some people may
represent other assumptions about what count as true knowledge (other knowledge cultures).

-strong and weak points in arguments brought forward by people from other professions

representing different ways of knowing.
. own knowledge, both orally and in writing, including following academic referencing
standards and other knowledge conventions in academia.

Writing general learning objectives using Bloom's taxonomy (Danmarks Tekniske Universitet)

2.4 Expected learning outcomes

When reviewing the curriculum database, we also categorised several different forms of
recording learning outcomes, which are presented below. While there is some variety (mainly
in terms of curriculum fit and formats - long, short text, enumeration), there is also less variety
in the content part, due to the parameters we set in the baseline. Thus, the records differ in
terms of whether they have separate learning outcomes for different categories (e.g.
knowledge, skills), but not in terms of the use of a learner-centred perspective and the use of
Bloom's taxonomy (these two features are present in virtually all records). We present the
different forms of records in terms of (A) the formative features of the record and (B) the
contextual aspects.

The design features of the expected learning outcomes are identical to those of the learning

objectives. In terms of their placement in the curriculum, the learning outcomes are recorded
in a separate category 'learning outcomes', together with the learning objectives or in the
course description. In terms of format, learning outcomes are identified in long text, short text
or listed.
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In terms of content, learning outcomes are written from the learner's perspective,’® using
Bloom's taxonomy, and are sometimes grouped by category (e.g. knowledge, skills,
judgement).

Curriculum fit

(i) separate category "learning achievements"

Learning Outcomes - At the end of the course you will be able to:

1.ldentify and critically evaluate (in written and oral presentations) how political action operates
through key actors and issues in African Politics today. Means of Assessment: Newsreel, two exams
class participation, group project, analytical research paper.

2. ldentify and critically evaluate (in written and oral presentations) structural, political markers
intrinsically unique to African politics. Means of Assessment: Newsreel, two exams, class
participation, group project, analytical research paper.

3. Develop (in written and oral presentations) a coherent and effective argument based on reason
and evidence; utilize and interrogate complex knowledge and apply your analysis to a specific
phenomenon within a political African context. Means of assessment: Newsreel, analytical research
paper, group project, class participation.

Expected learning outcomes defined as a separate category (Colorado State Univeristy)

(ii) defined together with learning objectives / defined as learning objectives
Aims and Learning Outcomes

Comparative politics is one of the three main subfields of political science, alongside political theory and
international relations. Whereas political theory deals with normative and theoretical issues, comparative
politics deals principally with empirical questions. Similarly, unlike international relations it is concerned
primarily with interactions within, rather than between, political systems. As a discipline it therefore deals
with the very essence of politics where sovereignty resides (within the state), focusing on where power is
located, the institutional organisation of political systems, and authoritative decisions that affect the
whole community. For this reason comparative politics constitutes one of the oldest branches of political
science.

This course introduces students to the theories and methods of comparative analysis, the diversity of
different political systems across the world, the formal and informal features of political actors,
institutions, cultures and economies, while drawing upon a wide number of case study countries. By the
end of the module students will understand the importance and utility of the comparative method in
political science, be able to apply different theoretical frameworks and analytical toolkits to case study
countries, compare and contrast the distinctive features of different political systems, evaluate and
explain the development of political actors, institutions, cultures and economies, and reflect critically on
the strengths and weaknesses of comparative analysis.

Definition of expected learning outcomes together with learning objectives (King's College London)

3please note that thisis also due to the categorisation criteria presented above.
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Objectives
On completion of the course, the student should:

Regarding knowledge and understanding

- have knowledge of central principles and contexts regarding scientific communication, philosophy of
science and bioethics

- have knowledge of rhetorical tools to be able to choose the most efficient arguments, the structures and
the words to reach out to different audiences within and outside the research community

Page 10of 3

Course code: 4B1092
- have knowledge of the structure and language style of the scientific article, especially the English used
- have knowledge how a well-structured and designed poster is produced

Regarding skills and abilities

- be able to give structured oral presentation and be able to master audio-visual aids

- be able to summarise in writing, in the form of abstract, scientific articles within the biomedical field
- be able to structure and complete scientific posters

- be able to analyse and present in writing scientific theoretical issues or contexts or ethical problems
related to the biomedical field

Defining expected learning outcomes as learning objectives (Karolinska Institutet)

(iii) part of the course description

Course Description

The goal of this course is to introduce students generally to the study of comparative politics of
the Middle East and North Africa (MENA) region. This course not only covers major concepts and
theories in the study of comparative politics, but also offers empirical analyses of the government
and politics in a select group of countries. The course covers a wide range of issues, including the
formation of the nation-state, democratisation, authoritarianism, political culture, political
development, comparative political economy, nationalism, ethnic politics, politics of religion, and
political institutions. The course will also discuss some debates in comparative politics that have
been important in the policy-making community in recent decades, such as state-building, role of
the state in economy, the concept of social capital, and the etfort to promote democracy around the
world.

As such, several objectives and learning outcomes of the course become clear:

¢ Knowledge of the major theories and approaches in the discipline of Comparative Politics

e Ability to critically evaluate and apply such theories and approaches

¢ Knowledge of major substantive themes in Comparative Politics

* Ability to think critically about the relevance of mainstream theories of Comparative Politics
and their relevance to experience and interests of actors in the MENA region

¢ Ability to analyse world politics from a variety of perspectives

¢ Ability to apply theories to case studies

¢
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Expected learning outcomes defined in the description, together with the learning objective and using Bloom's taxonomy

(American University in Cairo)

Format of the record
(i) ashort, linked text,

o Learning outcomes (in Czech)

On completion of this course, students will have a good understanding of Irish cultural history of the period as well as a close working knowledge of key works in poetry,

‘ prose and drama.

Example of a short definition of expected learning outcomes (Masaryk University)

(ii) long text,
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Learning outcomes
Knowledge
Show and ize about epi i , aetiology, pathogenesis, clinical features,

diagnostics and course (according to ICD-10) of mental and behavioural disorders; knowledge about
emergency case management in psychiatry; basic principles of prophylaxis, pharmacological treatment,
social rehabilitation and role of psychotherapeutic treatment of mental and behavioural disorders in
primary care.

skills

Skills to perform full psychiatric evaluation, recognize, evaluate and to describe core symptoms of mental
and behavioural disorders when working in general clinical practice; to differentiate normal and
pathological reactions in every-day life situations, to evaluate the possibility of self-harm; to perform an
interview, showing empathy, and to comprehend importance of therapeutic relationships in psychiatry: to
report the clinical case to other doctors and medical professionals; to evaluate and plan the clinical care
patient would need; to evaluate the influence family environment has on the patient; to realize the
importance of multidisciplinary team and to show skills to work in it.

Competence

Plan and suggest help in organization and practical work of mental health care services; ethical and legal
principles in psychiatry; distributions of competence between different physicians, when it comes to
planning and organizing health care of patients with mental and behavioural disorders; to explain and apply
principles of confidentiality and informed consent in psychiatry; to show understanding and empathy
towards the possible stigmatization of patient and his or her relatives; to explain the concept of the disease
to the patient and his or her relatives; to understand personal attitude towards mentally ill patients and the
influence this attitude might have on the patients and course of treatment; to integrate newest scientific
developments of psychiatry in everyday work and development of research.

Example of writing expected learning outcomes in a long bound text (Rlga Strandish University)

enumeration.

-

(i

You will be able to :
- Describe and imp life cycle it hods for energy projects from an
energy, economic and environmental perspective
-  Discovery of different energy problems and in each case of the nature of the decision
criteria associated.
- Develop life cycle
energy systems.

del

g and analysis comp es in the comparison of different

Image 1: Record of expected learning outcomes by enumeration (Ecole Nationale Supérieure de chimie de Paris)

Content specificities and characteristics of expected learning outcomes

2
¢ ¢
¢
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(i) recording from the learner's perspective and applying Bloom's taxonomy (see Figure 35

LEARNING OUTCOMES

By the end of this course, students should be able to:
1. Utilize and demonstrate familiarity with common tools of comparative analysis;
2. Critique different theoretical traditions and empirical orientations in comparative
politics;

3. Demonstrate the skills needed to identify topics worthy of original research and
situate them within the extant scholarly literature;

4. Evaluate concepts critically, and develop practical operationalization of
conccplual measures;

5. Successfully develop a plan of study for the Ph.D. comprehensive examination

Definition of expected learning outcomes using Bloom's taxonomy (American Univeristy)

Learning outcomes RCTRVIELELIEIGH

- Describe and implement life cycle assessment methods for energy projects from an
energy, economic and environmental perspective

- Discovery of different energy problems and in each case of the nature of the decision
criteria associated.

- Develop life cycle
energy systems.

ling and analysis 1ces in the comparison of different

and Figure 36);

Recording the expected learning outcomes in the form "You will be able to ..." (Ecole Nationale Supérieure de chimie de Paris)
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(i) arecord of expected learning outcomes by category (see Figure 37 and Figure 38)

Learning outcomes

Knowledge and understanding
On completion of the course, students shall scientifically and professionally be able to

« explain the structure and function of the endocrine system and discuss how its
regulation affects the internal environment, growth and metabolic control of the
body

« describe the metabolic syndrome and discuss Causes contributing o its
emergence

* explain in detail the mechanisms behind metabolic diseases and argue for
different types of drugs and preventive treatments

This i a casslation of the course
syliabus approved m Swedsh

shall scientifically and professionally be able to

rom scholarly journals on endocrine and

e and metabolic

Judgement and approach
On completion of the course, students shall scentifically and professionally be able to

Record of expected learning outcomes by category (Lund Univeristy)

Learning outcome

A candidate who has passed the course is expected to have the following
knowledge and skills, as assessed in relation to the course curriculum:

Knowledge:

has knowledge of the main features of the philosophical lines of development
of the 1900s and knowledge of key philosophers works
- has more in-depth knowledge of some key philosophical texts from the 1900s.

Skills:

- has the ability to read philosophical original texts (in translation) from the
1900s.

- has the ability to use and critically relate to the secondary literature on
twentieth century philosophy.

- has the ability to see the arguments of twentieth century philosophers in
relation to each other and to philosophical problems of our own time.

Record of expected learning outcomes by category (Norwegian University of Sicence and Tecnhology)

2.5 Analysis of the recorded of teaching and learning methods

The analysis indicated that more than half (54.12%) of the curricula do not have teaching and
learning methods defined, 38.82% have a separate category for teaching and learning methods,
and a few have only teaching and learning methods defined or teaching and learning methods
defined in the course description.

In terms of content, curricula with a separate definition of teaching and learning methods are
mostly very narrowly defined, very often specifying only whether they are lectures, tutorials or
seminars (see Figure 37), and some curricula also specify the relationship between the methods
themselves (see Figure 38).
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Teaching methods
Group work, lecture, self-reliant study activities, seminar: coached exercises
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Example of a rough definition of teaching and learning methods (Ghent University)

‘ 17. Learning and Teaching Methods:

Method Formal Notional Learning

Contact Hours | Hours (including formal
contact hours)

Lecture 22.00 88.00

Seminar 3.00 6.00

Tutorial 2.00 8.00

Project Supervision 0.00 0.00

Demonstration 0.00 0.00

Practical Classes and Workshops 0.00 0.00

Supervised time in studio / Workshop 0.00 0.00

Fieldwork 0.00 0.00

External Visits 0.00 0.00

Work Based Learning 0.00 0.00

Guided Independent Study 48.00

Placement 0.00 0.00

Year Abroad 0.00 0.00

TOTAL 27.00 150.00

Defined relationship between methods (University of Glasgow)
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Detailed descriptions of teaching and learning methods, which also include other
dimensions (objectives of each method, content, assessment methods, etc.), arerare.

INSTRUCTIONAL FORMAT, COURSE PEDAGOGY, AND APPROACH TO LEARNING

Students are required to attend all lectures and seminars. If a student is unavoidably absent from
lecture, recordings of each lecture can be accessed via . This site, however,
is intended for review purposes only, and is monitored. Attendance is taken at lecture, and students
should speak with their seminar leader to account for absences. Individual seminar leaders will
note attendance in seminar. And, as our aim is to look and speak directly to each other, the use of
electronic devices is not allowed either in lecture or seminar. Questions and active participa-
tion are, on the other hand, strongly encouraged.

Lectures/Plenary Sessions: Lecture will focus on the cultural context and main concepts of each of
the works studied, and will connect these works to the ongoing themes and questions of the course.
As designated by individual seminar leaders, students will d trate their comprehension and
critical evaluation of key ideas raised in lecture through discussion in seminar, oral responses to
specific questions, or written responses either to specific questions or on subjects of the student’s
choice. As individual seminars will vary in the direction they take, but the body of lectures is com-
mon to all, the common final exam will focus on questions and topics specifically raised inlecture.

Seminars: Seminar discussion will focus on the analysis and critical evaluation of works studied
with particular attention to how the basic questions studied differ in the broad range of cultural
and historical settings considered. Discussions of particular works will be supplemented with ses-
sions d to teck used to ine these works through writing and other media, as
well as to reflection on individual and group creative works that further explore these ideas.

dedi

The aim of seminar is that students learn to share, evaluate and collaborate on an understanding of
some of the greatest works developed by the human mind and that students explicitly reflect on
their own process of learning and understanding. Active participation is crucial to this end. Always
come prepared, not only by having read, viewed or listened to the work under discussion, but with
questions that you wish to bring to the attention of your peers and with ideas about alternative ap-
proaches to the concepts being explored.

Museum of Fine Arts: All students participate in one of several small group tours of works at the
Museum of Fine Arts associated with the cultures examined in the course. Tours will be led by one
or more faculty members and may or may not be directed at a particular seminar. Students are ex-

CC 101 SYLLABUS, FALL 2019 4

pected to have examined the guide to the MFA works under consideration before coming on the
tour and to be prepared to discuss the works. Students also complete at least one reflective writing
assignment considering the nature of creativity as expressed through the works seen in the muse-
um.

Writing/Reflection Assignments/Creative Work: There will be a strong focus on both writing-to-
learn and learning-to write in CC 101, particularly in anticipation of work to be done in the spring-
semester course CC 102, which will give credit for Foundational Writing (WR 120). We will particu-
larly consider, develop and reflect upon various criteria offered for aesthetic expression, the cri-
tiques of aesthetic expression that we encounter, and what creativity entails and requires in regard
to the works studied.

Although individual seminar leaders will vary in their particular assignments, at least one paper
will consider the course’s learning objectives through an argumentative, thesis- driven paper. Other
related assi will be ongoing througt the and may include identification and
explication of a focal question, outlining of critical arguments, peer evaluation, and presentations to
the seminar. In addition, CC 101 requires one-on-one work with the Core Writing Fellow assigned
to each seminar, Students are encouraged to work regularly with their Writing Fellow, who will also
be in direct and regular communication with their seminar leader.

As our aim in this course is to study other cultures in order finally to become more aware of our-
selves as global citizens, several reflective assignments will be due throughout the semester. Topics
of reflection papers will be discussed in seminar but any student should feel to alert their seminar
leader ahead of time to particularly sensitive issues, and accommodations will be made.

Creativity in CC 101 is expressed in (a) interpretation, (b) posing questions, and (c) written and
other forms of creative expression. Students experiment with creating written or other products in
imaginative ways, explore how CC101 works conceive of creativity /innovation as well as their op-
posites and perhaps their limitations, and reflect, in writing and in discussion, on the nature of crea-
tivity. As problem-solving, creativity is a means to an end. As a source of deep human satisfaction, it
is an end in itself. We will put emphasis on the learnable nature of creativity but believe that stu-
dents will also naturally experience creativity as a fundamental aspect of human nature.

Students will accordingly develop and execute at least one creative work and reflect on that work
and on the creative process more generally, both in writing and in discussion. Creative work may
take any one of a number of forms, such as composing a Homeric simile, producing a scene from a
play studied, work in the art of rhetoric, or using the principles of Greek art as seen on the Parthe-
non and in the MFA to create visual art.

Creative projects may be developed and executed individually or as part of peer work. Individual
seminar leaders will work with students to decide upon and develop appropriate creative projects.

Peer Work: Students will explore the views and cultural presuppositions of the various cultures
studied and compare these to their own worldviews not only in seminar and in their individual
writing assignments, but also by working directly with their peers. Peer work will take various
forms as determined by individual seminar leaders, but may include such activities as group work
on a creative project, group preparation for seminar presentations on particular works, peer evalu-
ation of written work, or class debates. This work will be evaluated through oral and written feed-
back as assigned by individual seminar leaders.

An example of a very detailed description of teaching and learning methods that also includes other dimensions - objectives,
assessment, content... (Boston University)
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2.6 Analysis of the assessment and evaluation methods

The analysis of the different assessment records in the whole sample shows that the syllabus
most often lists different assessment modes (81.77%) (e.g. exam, colloquium, seminar
assighment are the most common, some syllabuses also include participation in
lectures/exercises, presentation of seminar assignments as an assessment mode), and that
these same modes are often weighted, in short, it is specified how much of the final grade will
be accounted for by each assessment mode (58.23%).

Much less frequent are in-depth descriptions of assessment methods (18.82%). We
identified 6 different combinations occurring in the whole sample:

- onlyasetof assessment methodsis defined;

- adefined set of assessment methods and weighted grading percentages;

- adefined set of assessment methods and anin-depth description;

- onlyanin-depth description of the evaluation methods;

- adefined set of assessment methods, weightings and an in-depth description of the

assessment methods; and
- theabsence of any definition.

The leading one is arecord containing a set of assessment methods and weighted proportions

(42%), followed by a record that is only a set of assessment methods (22%), and it is also relatively
common to find curricula that do not have any assessment methods defined at all (17%).
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3 Proposed curriculum elements

We propose that the curricula should include the following technical specifications:

=

name of the training

educational programme (if part of wider programme)

minimum entry requirements

the educator and the institution delivering it

brief CV of the training implementor

description of the training

goals of the training (broader)

intended learning outcomes (list)

O ¥ N B WEN

. themes/topics covered

10. methods of teaching and learning

11.methods of assessment

12.student committment

13.language of delivery

14.workload (number of hours breakdown according to the type of work, the
number of ECTS)

15. required reading, literature
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